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Defining and illustrating SBL

What is SBL?

An example of a SBL-lesson plan.



Defining SBL

• Overall didactical framework

• Focus on: strengths + energy

• Self-directed learning

• Learning in a context wider than the school

• Diversity in behaviour is encouraged



An example of a SBL-lesson plan

Antigone: 

Human Rights and Human Dignity

vs. 

Legal Systems

Version for 16- to 20-year-old students









Illustration of 
choices made 
by students



Central concepts

What: the content of the lesson

How: the way used to realise the content of the lesson

Asking for help: possibility to ask questions while completing 
assignment

Receiving feedback: upon completing (part of) the assignment



Central concepts in practice

When making the learner the director of the learning process 
we put these concepts into practice by:

• focussing on metacognitive strategies

• using learners’ strengths in consensus

• helping each other, staying together

• providing feedback: focus on feed up and feed forward



Theoretical foundations

Paradigms

Orthogenetic principle

Three processes of ‘creation’

Three paradigms of talents/strengths

Learner as a director of the learning process



Paradigms

• Historical view on learning
▪ Paradigm in the history of learning

▪ Paradigm in developmental psychology

▪ Paradigm between competences and talents

▪ Paradigm of creativity

▪ Paradigm of identity



Paradigms



Skinner

Teacher is 
specialist of 
learning:

- determines 
content

- determines 
claims

- evaluates

- thinks in terms 
of theory and 
practice

Köhler

The teacher is 
specialist of the 
context.

The learner:

- determines the 
content

- determines 
claims

- evaluates 
himself

- thinks in terms 
of tools and 
frameworks

Paradigm in the history of learning



Piaget, Freud

Development is 
finite:

- everyone 
passes the 
same stages

- deviation or 
delay requires 
remediation

- end point is 
adulthood

Werner, lifespan 
developmental 
psychology

Development is 
infinite:

- everyone 
chooses their 
skills

- orthogenetic 
principle

- end point does 
not exist

Paradigm in developmental 
psychology



Competences

- define what 
one should be 
able to do

- determine “the 
gap”

- close the 
deficit

- starting point: 
homogenous 
group

Talents

- determine 
what each 
individual is 
strong at

- define 
individual 
learning paths

- using strengths 
to overcome 
weaknesses

- starting point: 
heterogeneous 
group

Paradigm between competences 
and talents



Single identity 
(psychological)

- identity as a 
combination of 
fixed character 
traits

- invariable

- based on 
heredity

- based on a 
model of 
psychology as 
‘positive 
science’.

- Seligman!

Multiple identity 
(sociological)

- My behaviour 
is mainly 
determined by 
context. 

- I am ‘someone 
else’ in 
different 
contexts.

- I belong to 
several groups 
I identify with.

- Roccas and 
Brewer

Paradigm of identities



Creativity: 
‘sociological 
definition’

- creativity is what is 
‘novel and 
appropriate’

- specialists decide 
what can been 
seen as ‘creative’

- delay in 
recognition 
(eg Da Vinci)

- definition by 
Czsikensentmhalyi!

- norm is externally 
defined

Creativity: 
‘psychological 
definition’

- creativity is 
combining 2 
(existing) elements 
to something new 
to oneself

- everybody is 
creative

- definition by 
Koestler and 
movement ‘creative 
cognition’

- norm is internally 
defined

Paradigm of creativity



Orthogenetic principle and 
higher order skills

To create a pathway for learners to master higher order skills 
we:

• learn to combine lower order skills in higher order skills

• base ourselves on rubrics for the curriculum

• base personal choices on strengths and energy



Three processes of ‘creation’.

• Scientific process: strict methodology towards a conclusion

• Design process: iteration towards a product or service

• Artistic process: experimentation towards a multi-layered artwork



Three paradigms of 
 talents/strengths

• As areas of knowledge

• As fixed (character) traits

• As a (unique) combination of skills which are always 
evolving



Talents (or strengths) in a learning-
centred approach
• Talents are evolving

• Overemphasising talents and achievements leads to 
impaired learning (Carol Dweck)

• Talents are a combination of skills that you are discovering 
and want to learn about



Reflection, self-evaluation, 
evaluation

The first evaluation is not linked to objectives!

OICO-principle

Rubrics based on the OICO-principle



First evaluation, no objectives. 
Example:



OICO-principle

I learned by looking

I learned by doing as the others

I discovered something new for myself

I discovered something new for the others



Rubrics based on the OICO-
principle







More information

• Teachmi: www.teachmi.eu
▪ Class management

▪ Evaluation (Evaluation tools), Rubrics

▪ Restorative circles based on SBL

• Heda:
▪ SBL: lesson plans

• Self-made project, ART ECO (not available online)
▪ Self directed projects (creativity disc)

http://www.teachmi.eu


In Athens:

• How can you make your own lesson plans?
▪ Goals

▪ Structure of the lesson plan

▪ Dividing assignements in ‘What, How, Reflection and Feedback’

• Working with the OICO-principle
▪ Building a small rubric, based on your lesson plan.



Homework: applying the
OICO- principle.

• See schemes below.

• Scheme 1: Assess yourself on different activities, based on 
the OICO-principle.

• Scheme 2: Describe the activity in one or two sentences. 

You don’t have to apply the OICO-principle on one set of 
activities. You can assess yourself on work activities, hobbies, 
activities with your children, …



Scheme 1: Assess yourself 
on different activities (or someone else). 

Activity 1 2 3 4 5 6 7 8 9

Observation

Imitation

Creation

Originality



Scheme 2: Describe the activity
in 1 or 2 sentences. 
Activity Description

1

2

3

4

5

6

7

8

9
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